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Abstract

The study aims at revealing higher education student satisfaction of selected bilingual courses and
teaching of the course. The study employs interviews with 87 higher education students and presents the
interview results showing how satisfied they are with their bilingual courses and teachers, why they are
satisfied and why they are not satisfied. The study results imply that higher education students are
satisfied because the bilingual courses could broaden their global perspectives, enhance their
professional knowledge while strengthen their foreign languages but they are not satisfied of the level
of difficulty when they are reading textbooks in an authentic foreign language, reading boring PPT
slides or doing complex homework. Meanwhile most of the higher education students are satisfied with
teaching methods and the charm and personality of teachers. Moreover, the study reveals that after
class interaction with teachers could make students satisfied with the bilingual course and teachers as
they share with each other both knowledge and personal life experiences even though most of the
students keep silent both in class and after class. Last but not least, this study provides a bunch of
suggestion to promote student satisfaction of bilingual teaching.
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1. INTRODUCTION

Satisfaction is a key issue in researches of many fields. It is an important topic in consumer researches
while it is also of vital importance in education. Although students are not customers purchasing
education, there is at least one thing in common between students and customers that they have been
placed as “center” or “orientation” in the modern paradigm (Garnjost & Lawter, 2019). Student-
centered is an approach, in which students play an active and participatory role in their own learning
process (Nessipbayevaa & Egger, 2015). The approach has been applied in teaching methods to promote
students’ satisfaction and learning outcomes. In an increasingly competitive higher education trend, a
key paradigm shift in higher education has been globalized higher education even competing for
students. In such a context, many higher education institutions are providing bilingual teaching and
bilingual courses to students because students are having a lot of choice about higher education
institutions in the whole globe. However, student satisfaction to the selected bilingual courses and the
bilingual teachers and teaching methods arouses broad interests of researchers and teachers, as student
satisfaction and perceived learning outcomes have become popular measures of the quality of education.
The instrumentality of the educational process is more of a focus on the assurance of high-quality
learning outcomes (Hall et al., 2012) and student satisfaction with the educational experience (DeShields
el al., 2005). Therefore, significant pressure is placed on higher education institutions and teachers to
increase these measures by delivering engaging and effective classes, as well as reformed teaching
methods (Garnjost & Lawter, 2019).

2. LITERATURE REVIEW
2.1. Bilingual teaching

Bilingual teaching is a teaching method that uses foreign languages and foreign language textbooks to
teach. Foreign language is only a teaching tool, and bilingual teaching cannot be understood as language-
based teaching. Bilingual teaching is mainly to impart professional knowledge, not language teaching.
The foreign language used should be authentic but easy to understand and universal. Bilingual teaching
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is different from traditional foreign language teaching in linguistic courses, which is the teaching of
applied foreign languages. Bilingual teaching is not a teaching based on explaining grammar and word
meaning, but the use of foreign languages as a means to achieve the purpose of learning professional
knowledge and skills, with the emphasis on the application of the foreign language. Bilingual teaching
generally refers to the teaching of specialized subjects in dual languages in the classroom, learning
professional knowledge and skills by creating a foreign language application environment and context
(Pan, 2010).

2.2. Student satisfaction

Student satisfaction has emerged as an important metric of higher education (Garnjost & Lawter, 2019).
There have been tremendous researches about student satisfaction and some of them particularly
emphasis how student satisfaction comes and what the satisfaction are related to. Student satisfaction is
the subjective assessment of the overall experiences and outcomes (Elliott & Shin, 2002), and
satisfaction is used as a metric to improve student experiences of college and university life. Along with
perceived learning outcomes, student satisfaction is seen as an important measure of fulfilling students’
expectations (Garnjost & Lawter, 2019). Student satisfaction is related with students perceiving overall
experience and particularly learning experience (Mark, 2013). Student satisfaction is affected by factors,
such as, students’ perceptions of quality of education, perceptions of acquired learning outcomes
(Duque, 2014; and Gibson, 2010), and the amount and quality of professor-student interactions
(Johnson el al., 2014).

Satisfaction is one crucial factor examining students learning effectiveness (Gao et al., 2020). Students
satisfaction is important in assessing both effectiveness of the teaching method (Chen & Yao, 2016) and
students’ intention of continuing to learn (McGill et al., 2014). Online with face-to-face teaching method
could greatly improve student learning efficiency and satisfaction since technological essences and
teaching methods are involved in the teaching process (Larson & Sung, 2009). Especially influenced by
COVID-19, courses are becoming more and more satisfied by students as the study process is still
handled during the challenging times (Bossman & Agyei, 2020). High level of satisfaction of learning
outcomes is brought by technologies in the teaching process (Shih et al., 2006) and therefore achieve
the effective learning and satisfied learning process. Meanwhile, student satisfaction is influenced by
self-motivation, peer interaction, course structure, instructor feedback and facilitation (Small et al, 2012).
However, these factors may not lead to the intended learning outcomes (Rahman et al., 2015) while Li
(2019) claims it to be positively correlated with learning outcomes. Rahman et al. (2015) argues that
student satisfaction is dependent on instructors’ understanding and method of delivering of the
knowledge with preferred styles differing according to subjects or majors. Therefore, it is crucial to
explore effective ways to improve student satisfaction (Lee et al., 2021).

2.3. Student satisfaction of bilingual teaching

Students satisfaction with bilingual teaching is a kind of feedback to students' needs and a measure of
education effect and effectiveness (Huang & Pan, 2021). It refers to the feeling of students after
comparing the perceived effect of bilingual teaching in colleges and universities with their expectations
of the institution, that is, the process of comparing the harvest of students receiving bilingual teaching
education services with their expectations. It is a process of psychological evaluation. The formula could
be expressed as: Students' satisfaction with bilingual teaching = students’ perceived value / expected
value. If the quality of bilingual education services provided by higher education institutions is lower
than students' expectations, students will feel dissatisfied; On the contrary, students will be satisfied if
they meet or exceed their expectations. The survey of students' satisfaction with bilingual teaching is
the students' satisfaction with the teaching facilities, environment and mode of the institution. On the
one hand, understanding student satisfaction with bilingual teaching could effectively grasp the
psychological and ideological trends of modern higher education students and effectively educate them.
At the same time, it is possible to better grasped the problems in the management of bilingual teaching
and better improve the quality of bilingual teaching.

Since student satisfaction is a defining measure of whether the needs are met, it is necessary to
understand the needs of students before improving student satisfaction with bilingual teaching. As a
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person, students' needs are multi-level. During students' study in higher education institutions, their
satisfaction could be divided into levels of bilingual teaching into the following aspects: (1) Material
satisfaction level, which refers to students' feelings of various bilingual teaching facilities and equipment
in the institution, including teaching facilities, teachers' level, curriculum materials, etc. If the institution
could not guarantee the basic facilities necessary for students to learn, it is impossible to make students
satisfied with bilingual teaching. (2) Spiritual satisfaction level, which refers to the spiritual feelings that
students experience in the process of bilingual teaching. It is not enough to do a good job in bilingual
teaching only at the facility (material) level. Only by adopting different means in the process of bilingual
teaching will students feel satisfied spiritually. Only in this way will students be truly satisfied with the
bilingual teaching of the school. (3) Social satisfaction level, which is oriented to the whole society. It
requires the bilingual teaching to be widely recognized by the society and students trained will be
recognized and welcomed by the society and enterprises. This requires institutions to combine the needs
of the social market with bilingual teaching in talent training.

3. RESEARCH METHOD

This study employs interviews as a research method. This study borrows International Marketing
bilingual course of E-commerce Department of School of Management in Guizhou University of China
as an example. For Grade 3 students in the faculty, International Marketing is a compulsory bilingual
course, and there are 87 students taking the interview. A questionnaire has been developed with 8 open
questions examining student satisfaction of the course and teachers. The interview questions were
developed based on literature (Wang et al., 2015) and the interview took place in December of 2021
when the teachers finished their courses, and the research team entered into the classroom and
communicated with students one by one.

4. RESEARCH RESULTS

Study results show student satisfaction of the selected bilingual course. First of all, students perceived
the bilingual course quite differently. In general, the course had been perceived as a means of promoting
globalization, a means of enhancing foreign languages with professional knowledge or emphasizing
much on the foreign language, most students believed that bilingual courses have stress on foreign
languages (13% + 16%). Figure 1 shows how students perceive the bilingual course.

m Courses of a foreign language

Courses combined foreign language with professional

24 knowledge
Courses with huge difficulties but useful and
interesting
Courses targeted on globalization
12 Courses emphasize on foreign languages

20

= Noidea

Fig. 1. How did you perceive bilingual courses

Source: Own source.
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Students using reading and watching as means of preparation to promote bilingual courses are also
presented. Figure 2 shows how students are reading material in bilingual and how they watch videos in
bilingual. The result shows that only about half of the students doing both reading and watching in
bilingual contexts and thought them helpful with learning, while the other half doing nothing or just
reading or just watching and found it not that helpful. 23% students neither read in bilingual or watch in
bilingual because they do not think the means helpful in promoting studying.

m Neither reading or watching; not helpful
38 = No reading but watching; helpful

Reading but not watching; not helpful

Both reading and watching; helpful

Fig. 2. Did you read bilingual materials or watch videos with dual languages & how helpful did you
think they are

Source: Own source.

Student satisfaction about bilingual teachers is shown. Figure 3 shows how student feel satisfied with
their teachers and in which aspect they are satisfied. The biggest amount of the students are satisfied
teaching methods, some are satisfied with teachers personality, some are satisfied with charm of teachers
while a very small amount of student is not satisfied at all.

m Teaching methods
/ = Not satisfied at all
Personality
Knowledgeable

Satisfied with everything

= Beautiful and graceful

5

3
1

Fig. 3. How are you satisfied with your bilingual teachers

Source: Own source.
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The study also tends to present why if the students are not satisfied with their teachers of bilingual
courses. Figure 4 shows that some students insist that they are satisfied that they could not tell anything
about unsatisfaction while a very big amount of unsatisfaction was about the level of difficulty of the
bilingual course. Some students are not satisfied because the text book in foreign language is too difficult
to read and to understand, and some do not like using study APP, while some do not like the PPT slides
because they are boring and in a word the issues making students uncomfortable or obstacles are
perceived as feelings of unsatisfaction.

m Satisfied in general

Unsatisfied with the level of difficulty and boring of
the course (text book, PPT slides, homework and
APP)

Fig. 4. How are you dissatisfied with your bilingual teachers

Source: Own source.

The study result shows how students are interacting with bilingual teachers in the classroom (during the
learning process). Figure 5 shows that most students are satisfied with the in-class interaction with
teachers as share knowledge, and they would like to talk in class because they feel comfortable, proud,
or interesting although nervous while only 20% of the students do not talk in the classroom.

m With interaction and feel proud, comfortable,
interesting, helpful

No interaction due to unlike or nervous

Fig. 5. How are satisfied with the classroom interaction between you and your bilingual teachers

Source: Own source.
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After class communication was also presented in this study. However, Figure 6 shows that only 17% of
the students would like to communicate with teachers after class while most of them do not talk or share
after class. Those who still like to talk after class would like to share not only study but also life
experiences with their teachers or getting consultation from their teachers.

Yes, about both life and study

= No

Fig. 6. Do you have after-class interaction between you and your bilingual teachers

Source: Own source.

Student satisfaction of the bilingual course also comes from many impacts of the course to their lives.
Figure 7 shows that students are satisfied with the bilingual course because it promotes their language
skills or learning ability while some enlarge perspectives of globalization and some get professional
skills and knowledge in the context of foreign languages.

m My language skills

= My professional skills and knowledge

= My ability of thinking and learning
My global perspectives

Nothing has been promoted

Fig. 7. Which aspect are you satisfied with your bilingual courses’ effect

Source: Own source.

Concerning studying abroad, the study also reflects how bilingual courses are helpful. Figure 8 shows
that only very small amount of students are satisfied with the impact of bilingual courses of helping their
overseas study plans. Most of the students either do not plan to study abroad or give up their overseas
study plan due to Covid-19. Figure 8 shows that situation.
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Yes

= No (either no plans or plans been stopped by Covid-
19)

Fig. 8. Are you satisfied with the bilingual courses in helping you studying abroad

Source: Own source.

In all, the research results reflected how student are satisfied or dissatisfied with their bilingual courses
or teachers. The study results reflect that some students do not keep a proactive attitudes toward the
bilingual course and some of them do not thoroughly understand what a bilingual course should give
them and how to behave with teachers. In the classroom teaching, teachers are still the main ones, and
students just blindly accept it. There are not many interactions in the classroom. Even if there are, they
are only simple questions and answers. The atmosphere is not very warm. Students' attention is likely
to be attracted to other places, and their satisfaction with the classroom teaching method is not very high.
Therefore, it is necessary to improve the teaching methods in the classroom. During the teaching process,
teachers should communicate and interact with students more, so that students can think more and
express their opinions more, so that students can truly integrate into the teaching process.

5. DISCUSSION

The characteristics of student satisfaction with bilingual teaching include, firstly, objectivity. Whether
students are satisfied with bilingual teaching is objective for educational institutions, that is, once
students receive the services provided by educational institutions, they will have the problem of whether
they are satisfied with it. Secondly, variability. Students' needs and expectations are constantly changing
with the changes of objective conditions. Therefore, student satisfaction with bilingual teaching is also
changing. In the modern society, the economy and culture are developing rapidly, and the requirements
for foreign languages are becoming higher and higher. If the service quality and innovation of
educational institutions fail to keep pace with the pace of development, it is likely that students'
satisfaction with bilingual teaching will be reduced. Thirdly, subjectivity. For students, whether they are
satisfied with bilingual teaching is affected by their own subjective consciousness. The same service
may make one person satisfied and another person dissatisfied. Last but not least, comprehensiveness.
The satisfaction and fragrance of the bilingual teaching of the student team is the evaluation of the
educational institution and the services it provides. It is comprehensive, not just the evaluation of a
certain service. As long as the factors that could affect the educational institution may become the
content of the evaluation.

Integrate teachers and form an excellent teacher team are important in improving the quality of bilingual
teaching. Before practicing bilingual teaching, teachers should participate in the bilingual teacher
qualification training class and truly understand the internal meaning of bilingual teaching through
training to learn the basic ideas and methods of bilingual teaching, so as to make scientific and
reasonable teaching arrangements in line with the actual situation and ensure the smooth development
of bilingual teaching. Higher education institutions should provide teachers with on-the-job further
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education and opportunities to study abroad, so as to train bilingual teachers' language ability and
understand foreign cultural background and local customs. In addition, bilingual teachers could be
organized to exchange teaching contents and teaching methods, which can be conducted internally to
increase the teaching ability of bilingual teachers and improve teaching methods of the teachers.

Selecting appropriate bilingual teaching materials and improve the bilingual teaching system are
important for promoting student satisfaction. In the selection of teaching materials, we should combine
the actual situation of domestic, schools and students, and try our best to select internationally famous
foreign original textbooks. These textbooks have strong applicability and a good knowledge framework
system, which is conducive to the learning of students' professional knowledge. In the design of bilingual
teaching curriculum system, we should combine the actual situation of professional courses at home and
abroad, and give consideration to the connection of courses and the popularization of knowledge.
Meanwhile, improve the teaching methods of bilingual courses and increase the information content of
teaching links are helpful in teacher process. In bilingual teaching, English is only a language tool, and
the focus of teaching is still the explanation of knowledge. Teachers and students don't have to stick to
grammar and vocabulary. The key is to understand knowledge. Teachers need to impart professional
knowledge through vivid, easy to understand and practical courseware, audio and video and other
teaching means. At the same time, they can also recommend good books and websites to students to
help them expand their access to knowledge.

Increase the interactive links in the teaching process is important for effective outcomes and student
satisfaction of the bilingual courses. Teaching interaction makes students have strong interest in
knowledge, and also helps students understand and master knowledge. Teachers should not be restricted
by language. They should learn from foreign teaching links and methods, introduce case discussion and
other teaching methods, and increase interaction with students. This is not only conducive to students'
understanding of knowledge, but also conducive to improving students' language ability, and also can
stimulate students' enthusiasm for further study and discussion. Furthermore, establishing an effective
bilingual teaching management mechanism is also crucial for effective bilingual classes. Teachers
should clarify the objectives and principles of curriculum construction, understand the scope of
curriculum, be cautious with the selection of teaching materials, and the forms of teaching and
assessment, so as to ensure the smooth development of bilingual teaching and further improve the
quality. According to the principle of gradual and orderly progress, the curriculum level should be
planned in a planned way to form a four-year continuous curriculum structure. In addition, bilingual
teachers' teaching seminars at different levels and in different subjects should be held regularly to
exchange experiences in a timely manner and explore new ways to improve teaching quality and level.

The teaching contents and teaching methods should be paid special attention to and constantly updated
and be improved. As the most significant factor affecting the teaching effect of bilingual courses,
teaching contents and methods should be refined in the teaching process design. In terms of teaching
content, immersive bilingual courses should pay attention to the increase of the proportion of foreign
languages, select classic original foreign language textbooks and teaching reference materials as much
as possible, and selectively use the content according to the characteristics of the course, so as to not
only meet the requirements of teaching professional knowledge of the course, but also cultivate students'
habits of learning and thinking in foreign languages and improve their ability to use foreign languages.
In terms of teaching methods, more forms of interactive teaching design could be used, such as dialogue
and debate in foreign languages. Encourage students to speak, discuss, show and present in class and
complete homework in bilingual efforts, and establish an immersive foreign language environment so
that students could be more widely influenced by foreign languages. Teacher need to pay attention to
the combination of online and offline courses, make full use of the advantages of online teaching
platform, and display bilingual context during online teaching.

Teachers need to clarify and improve types of learning materials, increase typical teaching examples,
and complement the advantages of synchronous teaching and asynchronous teaching. At the same time,
bilingual teaching puts forward higher requirements for teachers' ability. Teachers should not only have
solid professional foundation, but also foreign language teaching ability and relevant background
knowledge. In terms of their own knowledge and ability, teachers should better grasp the research trends
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of professional frontiers and constantly consolidate and update professional knowledge, especially with
the skills and knowledge of foreign languages. In terms of foreign language ability, we should persist in
improving the ability of foreign language academic research, expression and application, and ensure
that professional knowledge is accurately and authentically expressed through foreign language in
teaching. In terms of teaching organization design, teachers can continuously absorb and adopt new
teaching concepts, enhance the interaction and interest of the classroom, and make students more
actively participate in the learning of bilingual professional courses. In terms of students' quality and
learning attitude, appropriate measures should be taken to tamp and encourage them. In the use of
foreign languages, more attention should be paid to the basic teaching and practice of foreign languages.
In terms of learning attitude, through good guidance, students are encouraged to improve their
acceptance and recognition of foreign languages and bilingual teaching. In addition, colleges and
universities should pay more attention to the construction of bilingual courses, carry out more
comprehensive planning for bilingual courses, and continue to build a better teaching resources and
environment in the school, as well as teacher training and motivation. To ensure the stability of bilingual
courses so as to achieve the knowledge goal of professional subject knowledge teaching, the language
goal of using foreign language for professional knowledge teaching in non-language subjects, and the
thinking goal of using mother tongue and foreign language for diversified thinking at the same time,
promote the quality of bilingual teaching, and then cultivate and deliver more and better international
talents.

6. CONCLUSIONS

Bilingual courses are set in higher education institutions because of quite different social backgrounds.
On the one hand, global trends have raised the stakes in preparing teachers to embrace diversified
students population (Gallagher, 2019). According to UN (2017), 3.4% of the world population classified
as migrants are distributing throughout the world. Therefore, challenges are imposed to hosting countries
or regions. It is of vital importance that teachers in higher education institutions are prepared for such
situation as students in higher education are adults, having quite mature life experiences and self-
perceptions, differing from the teachers. The situation and the issue are challenging teachers in many
hosting countries. However, on the other hand, the situation in China sounds quite different and the
reasons for Chinese higher education institutions promoting bilingual courses are quite different. Two
decades ago, bilingual courses became vital for Chinese higher education institutions because China
needed to be equipped with global talents as China joined the WTO in the beginning of the 21* century.
As the times are changing, China insists its opening up policy and is welcoming the world talents. Still
the number of migrants into China higher education institutions is quite small comparing with that of
Chinese students. Therefore, Chinese tradition and Chinese culture is still deeply influencing both
teachers and students, which further influences students’ feelings, feedback, and effectiveness of
learning bilingual courses taught by Chinese teachers. Therefore, this study throws a light on suggestion
from Chinese teachers’ side about teaching methods, skills, and experiences in promoting student
satisfaction in learning bilingual courses in the context of China higher education. The study results
might be interesting for researcher, teachers and practitioners understanding the social context,
classrooms, as well as teaching and education reform of China higher education, and helpful for those
who would like to understand how Chinese characteristics are influencing higher education of China, as
well as understanding the largest higher education system in the world.

ACKNOWLEDGMENTS

The research results are based on a project of Higher Education Research Project of Guizhou University
with the project title “Research on Bilingual Teaching and Education Reform for Globalized Higher
Education” (GDGJYJ2017016). Special thanks to Office of Philosophy and Social Science of Guizhou
University for funding supports. Sincere thanks are also given to interviewees, and students in the
research team for taking the interviews and collecting data. Teachers and students from School of
Management of Guizhou University are highly appreciated for joining the research.

Page 423



Educational Alternatives Journal of International Scientific Publications

ISSN 1314-7277, Volume 20, 2022 www.scientific-publications.net
REFERENCES
1. Garnjost, P & Lawter, L 2019, “Undergraduates’ satisfaction and perceptions of learning outcomes

10.

11.

12.

13.

14.

15.

16.

17.

across teacher- and learner-focused pedagogies”, The International Journal of Management
Education, vol. 17, pp.267-275.

Nessipbayevaa, O & Egger, R 2015, “A Comparative Study of Teaching Style and Infrastructure of
Learning of Higher Education in Austria and Kazakhstan”, Procedia - Social and Behavioral
Sciences, vol. 197, pp.1271-1277.

Hall, C, Swart, W, & Duncan, S 2012, “Balancing customer needs and standards in higher
education”, Quality Approaches in Higher Education, vol. 3, pp. 2-7.

DeShields, OW, Jr., Kara, A, & Kaynak, E 2005, “Determinants of business student satisfaction and
retention in higher education: Applying Herzberg's two-factor theory”, International Journal of
Educational Management, vol. 19, no.2, pp. 128—139.

Pan, DM 2010, “Analysis on Satisfaction Degree of Vocational College Students for the Bilingual
Education of International Settlement Courses”, JOURNAL OF MUDANJIANG COLLEGE OF
EDUCATION, vol. 121, no.3, pp. 151-153.

Elliott, KM, & Shin, D 2002, “Student Satisfaction: An alternative approach to assessing this
important concept”, Journal of Higher Education Policy and Management, vol. 24, pp. 197-209.

Mark, E 2013, “Student satisfaction and the customer focus in higher education”, Journal of Higher
Education Policy and Management, vol. 35, pp. 2—-10.

Duque, LC 2014, “A framework for analyzing higher education performance: Students' satisfaction,
perceived learning outcomes, and dropout intentions”, Total Quality Management, vol. 25, pp. 1-
21.

Gibson, A 2010, “Measuring business student satisfaction: A review and summary of major
predictors”, Journal of Higher Education Policy and Management, vol. 32, pp. 251-259.

Johnson, ZS, Cascio, R, & Massiah, CA2014, “Explaining student interaction and satisfaction: An
empirical investigation of delivery mode influence”, Marketing Education Review, vol. 24, pp. 227—
237.

Gao, BW, Jiang, J, & Tang, Y 2020, “The effect of blended learning platform and engagement on
students’ satisfaction the case from the tourism management teaching”, Journal of Hospitality,
Leisure, Sport & Tourism Education, vol. 27, 100272.

Chen, WS & Yao, AYT 2016, “An empirical evaluation of critical factors influencing learner
satisfaction in blended learning: A pilot study”, Universal Journal of Educational Research, vol. 4,
no. 7, pp.1667-1671.

McGill, TJ, Klobas, JE, & Renzi, S 2014, “Critical success factors for the continuation of e-learning
initiatives” , The internet and higher education, vol. 22, pp. 24-36.

Larson, DK, & Sung, CH, 2009, “Comparing student performance: Online versus blended versus
face-to-face”, Journal of Asynchronous Learning Networks, vol. 13, no. 1, pp. 31-42.

Bossman, A & Agyei, SK 2020, “Technology and instructor dimensions, e-learning satisfaction,
and academic performance of distance students in Ghana”, Heliyon, vol. 8, €09200.

Shih, PC, Munoz, D & Sanchez, F 2006, “The effect of previous experience with information and
communication technologies on performance in a web-based learning program”, Comp. Human
Behav, vol. 22, no. 6, pp. 962-970.

Small, F, Dowell, D & Simmons, P 2012, “Teacher communication preferred over peer interaction:
Student satisfaction with different tools in a virtual learning environment”, Journal of International
Education in Business, vol. 5, no. 2, pp.114-128.

Page 424



Educational Alternatives Journal of International Scientific Publications
ISSN 1314-7277, Volume 20, 2022 www.scientific-publications.net

18.

19.

20.

21.

22.

23.

24.

Li, K 2019, “MOOC learners’ demographics, self-regulated learning strategy, perceived learning
and satisfaction: A structural equation modeling approach”, Computers & Education, vol. 132,
pp.16-30.

Rahmana, NAA, Abdul, NA, Husseinb, N & Aluwi, AH 2015, “Satisfaction on Blended Learning
in a Public Higher Education Institution: What Factors Matter? ”, Procedia - Social and Behavioral
Sciences, vol. 211, pp. 768 -775.

Lee, M, Na, HM, Kim, B, Kim, SYK, Park, J & Choi, JY 2021, “Mediating effects of achievement
emotions between peer support and learning satisfaction in graduate nursing students”, Nurse
Education in Practice, vol. 52, 103003.

Huang, XM & Pan, N 2021, “Analysis of the Satisfaction and Influencing Factors of Immersive
Bilingual Teaching Program based on Structural Equation Model”, Journal of North China
University of Science and Technology, vol. 21, no. 4, pp. 97-107.

Gallagher, C 2019, “The use of a multimedia case to prepare classroom teachers of emergent
bilinguals”, Teaching and Teacher Education, vo., 84, 17¢29.

United Nations 2017, Population facts, No. 2017/5. United Nations Department of Economic and
Social Affairs. Retrieved from
http://www.un.org/en/development/desa/population/migration/publications/populationfacts/docs/
MigrationPopFacts20175.pdf.

Wang, JQ, Lv TY, Sun, BL, Du, SY & Hou, TF 2015, “Research on the Degree of Satisfaction of
Undergraduates towards Bilingual Courses Construction: A Case Study on Beijing University of
Technology”, The Science Education Article Collects, vol.8, no. 323, pp. 21-23.

Page 425



